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Let’s begin with a question: What do these students need to engage with this Victorian Curriculum
content descriptor? As you can see, these Foundation students are creating string telephones, a
classic experiment that | am sure many of you have also undertaken during your youth (or in your
teaching practice). This of course meets the Foundation-Grade 2 science descriptor shown. What do
these students need to engage? (throw to audience)

Here are some of the elements we brainstormed that would help students engage with the content
and meet the achievement standard - (go through list).

What do you notice about all of these elements? What is it that students REALLY need to understand
the content?

To understand this content, students need LANGUAGE.

Regardless of whether you teach science, humanities or Spanish, you will implicitly use language to
teach the content. This may be formal language, such as keywords or general phrases, or informal
language, such as the language you use to direct student learning or provide feedback. EVERY learning
area of the curriculum relies heavily on LANGUAGE to teach its content and the best teaching practice
finds organic, meaningful ways to integrate this language into content learning.
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As a result, every teacher is a LANGUAGE teacher!

Throughout our session this morning, we would like to share with you the challenges, successes and
strategies developed during our school’s journey towards a more collaborative bilingual language
teaching model. More importantly, we would like to share strategies for collaboration that will
significantly improve engagement with language and support holistic language/literacy development
in students in your language teaching context.
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The Japanese/English bilingual program at Huntingdale Primary School has been active since 1997,
where it began as a 30% Japanese / 70% English model. One of many challenges for this model, as it is
with all language teaching, was keeping students engaged in the Japanese language and developing
high quality bilingual literacy skills. So, after a significant amount of research and consultation with
stakeholders, the school decided to transition to a 50/50 model in 2018. Aside from increased
financial support offered by the state government for a greater time fraction of bilingual teaching,
there were a number of significant benefits for student growth and development shown through
quality research from across the world: (read from rationale). The change to our bilingual learning
model was significant, school-wide and required investment from all stakeholders to make it
successful. As a Foundation teacher during the very first year of 50/50, | remember all too well the
excitement and apprehension from all parties as we embarked on this journey as a school. The
Foundation teaching team were constantly communicating successes and challenges to enable
students to have the best experience in the new bilingual model.

During the first years of this transition, a number of significant challenges and roadblocks emerged
which required team members to work through and overcome together. We identified that these
challenges could be categorised as challenges to Individuals, to Teams and to the Whole School. At an
individual level,

English teachers needed to shift their mindset from more individualistic, teacher-centric classroom
teaching to more collaborative, student-centred team teaching.
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(continue to read through alternating)

At a team level




At a whole school level
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Individual:
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Team:

At a team level, high quality and effective collaboration within language teams and between language
teachers (English and Japanese) has been crucial for overcoming challenges of practice and logistics,
alongside supporting holistic literacy development and student growth.

Whole school:
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Open-minded:
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Most importantly, required individuals to put the needs of EVERY student at the forefront of




decision-making
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A key question and one we want you to ask throughout our presentation is ‘How can this be applied
in my context? Firstly, individuals, ourselves included, need to be open minded and reflective about
their practice. A good place to start, which we did at HPS, was to ask ourselves these questions:
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Finally, individuals need to be flexible and willing to change their practice and teaching program.
Incorporating ideas from professional conversations, learning walks and peer feedback were highly
effective ways to improve teaching practice and integrate new ideas from other content areas. g An

important thing to note here and one | am sure is in the back of your minds when thinking about
engaging other teachers at your schools: (read)
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At a team level
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The most successful strategy Huntingdale has developed to implement its bilingual model is to
develop and promote effective collaboration practices between teachers. By having a growth
mindset, being open to new ideas and people and by being flexible, teams have been able to develop
high quality bilingual teaching practices that support student growth and academic development. At
the beginning of each year, teams develop a document known as the ‘Ways of Working’, which
supports collaborative practice throughout the year. The document outlines each team member's
strengths, which other teachers can access and learn from during the year for their own practice.
Moreover, this document establishes the expectations and processes the teams will use to work
together effectively. This provides a strong framework for each team to build collaborative practice
and enables each team member's voice to be heard throughout the year. This document, along with
all processes and goals are reviewed and updated throughout the year to ensure any challenges faced
by teams are overcome collaboratively.
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Importantly from an English teacher’s perspective, the scripting we developed collaboratively
included direct translation from Japanese into English, seen in brackets. This was incredibly useful for
all teachers in the team: firstly, because teachers from both languages knew EXACTLY where we were
up to in the script without waiting on cues. This gave the lesson a relatively seamless flow between
languages. Secondly, by including the translation in English, the fears of English teachers about not
being able to understand what is being said during the lesson were eased. Eliminating the “l don’t
understand because | don’t speak Japanese” barrier was such an important step for our teams, as the
anxiety around language, commonly observed in English-only speakers, was alleviated.

As one of our English teaching team members stated, 'l knew exactly what was happening at al times,
so | didn’t feel left out or that | could not contribute.’

Collaboratively scripting the lessons bilingually, with a clear delineation of roles between English and
Japanese teachers ultimately led to effective, meaningful learning experiences for students, which in
turn led to higher engagement with content AND language and significant student literacy growth.
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Again, you may be asking, how can this be applied in my context?

Firstly, when collaborating with other language teachers, teachers from other content areas, or within
a team, having agreed and documented expectations will ensure all individuals have a voice and a
clear understanding of non-negotiables for collaboration and what achievement standard you are all
working towards. This has the added benefit of supporting accountability for all team members and is




a fantastic piece of evidence to show leadership when promoting a more integrated approach to
language teaching.

Secondly, being included and actively involved in professional data conversations, even outside of
your content area, can help to identify gaps in student learning that can be supported through
language teaching. By looking at student data and finding common misconceptions, language
teachers can support content area learning whilst also building language skills in an engaging
meaningful way. For example, identifying student misconceptions about floating and sinking (science
curriculum), language teachers can support the development of these skills by collaboratively
planning with classroom teachers and delivering fun, engaging experiments for students to explore
these concepts in a new language. As we remind our students, the concepts we are learning are
universal, only the LANGUAGE we use is different.

Finally, careful and deliberate scripting of learning experiences between languages is a highly
effective and engaging way for students to learn, content AND language skills. This collaborative
approach to lesson planning has the added benefit of easing the fears of classroom teachers about
not understanding what is being said in another language and ensures that every teacher involved in
the learning experience knows the language required to explicitly teach content.

Of course, the question remains: how can we possibly make time for this? PLC is the key. Effective use
of PLC time, with support from school leadership, allows teachers to develop these detailed,
collaborative experiences that are highly effective for student language and literacy development.
Even without dedicated PLC time allocated with teachers from other content areas, shared
documentation and professional conversations enable language teachers to be involved in finding
misconceptions and supporting holistic student literacy growth.
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Finally, at a whole school level
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Prior to commencing the transition to 50/50, our leadership team undertook significant research into
the benefits of a 50/50 program. This included engaging with researchers from the field, significant
professional reading and discussions with stakeholders. (QLD principal anecdote)

Importantly, this was not a decision that was immediately implemented without consultation.
Leadership engaged the staff in robust discussions about the benefits of 50/50 bilingual education,
sharing empirical data and investing significant time into building a culture of collaboration.
Importantly, the focus was not just on English teachers working well together - many opportunities
were given for Japanese teachers to share their practice and for teachers from both languages to
engage in professional conversations about practice and data. Once the transition to 50/50 had
begun, team members were given significant, timetabled opportunities to work together and ensure
consistency (of expectations, room design and teaching practice) was being achieved between the
English and Japanese classrooms, as this had been demonstrated through research to be crucial in
ensuring effective code-switching was occurring between languages. Teaching partners were given
time to work together on behaviour management, funding applications, teaching and learning
programs, and moderation, whilst all team members in the 50/50 model were given opportunities to
network and share their practice. This was invaluable support from leadership, as it not only
emphasised the importance of collaboration, but gave sufficient time to make collaboration a reality
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Leadership also facilitated timetabled meeting opportunities for sharing best practice between teams
across a range of domains and in both- small group sessions (improvement teams, PLC) and whole
school training (workshops). These opportunities were crucial for teachers to engage in professional
conversations about best practice in the 50/50 bilingual model, whilst also sharing the strategies that




could benefit student growth and academic outcomes. Having consistent, timetabled meetings
allowed team members to continuously update their professional knowledge and practice, fostering
strong and effective collaborative practice across teams within the school.
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In terms of how these ideas can be applied in your context, gaining support from leadership, even one
member of the school leadership, is crucial in promoting and supporting a more integrated approach
to language teaching and learning.

Whether individually or with interested team members, approaching leadership for opportunities to
engage with teachers from other content areas in professional conversations, data discussions or
even planning learning experiences
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An important benefit of an integrated approach to content and language is increased engagement
with language learning. By creating learning experiences which connect with their prior knowledge
and providing clear, scaffolded language cues (like with scripting), students are much more engaged
with language learning, allowing them to develop their language literacy. Even more interestingly,
integrated learning can even increase engagement with other languages beyond the classroom,
including home language. We have had a number of students begin Prep with no interest in speaking
or listening to their home languages. By the end of Prep, parents of these children have reported a
much higher engagement with home language and an increasing interest in learning to speak and
even read.

REESNEE_EZENHMRTIINRL, AV FaS5L2EKIIhELZLYAERLTEFENT
gEri Y x4,

Learning content in more than one language also has the significant benefit of improving problem
solving ability and developing higher order thinking skills. Having access to other languages unlocks
the brains ability to process problems in different ways. Within our bilingual setting, students have
access to English, Japanese and home languages to think about problems and devise solutions.
Through explicit teaching of content, language teachers can foster the development of higher order
thinking and support students to apply knowledge they have learned in English.

Finally, an integrated approach to learning supports students to develop a keen interest in culture,
alongside content and language. Presenting content through the lens of culture, such as when




students learn physics through the use of Kendama, supports not only the application of skills, but an
appreciation of how this concept applies in the language and culture.
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Open-minded
Be open to changing your teaching program and practices - use opportunities for learning walks and
peer-feedback to expand teaching practice and integrate other content areas
Engage leadership
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Collaborate
Engage in professional data conversations with team members or advocates to determine learning
needs for students that can be supported or developed in Japanese
Share practice
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